[image: A blue and white logo

AI-generated content may be incorrect.] WiLearn YJ Program Supports and Resources List for Supervisors
Table of Contents
Communications	1
WiLearn YJ Program Resources and Supports	2
Community Huddle Absence Management for Foundational Elements	3
Foundational Elements Descriptions, Learning Objectives, and Behavioral Indicators	5
WiLearn YJ Foundational Elements Sections At-A-Glance	10
WiLearn YJ Community Huddle Readiness	12

Website: https://yj.wcwpds.wisc.edu/wilearn-youth-justice-yj-program/

The WiLearn YJ website contains two sections of program resources, including one specifically for supervisors. This document references some of the resources you can access on the webpage. 

 All WiLearn YJ emails should be sent to yjtraining@wcwpds.wisc.edu
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Supervisors will receive emails regarding WiLearn YJ directly or copied in to emails to learners. This includes, but is not limited to: 
· WiLearn YJ Program Enrollment and Training Schedule: This is confirmation of the learner’s enrollment and Community Huddle and training schedule. 
· WiLearn YJ Program Supports for Supervisors + Professional Development Plan for WiLearn
· WiLearn YJ Pre-Service Reminder (as applicable)
· Preparation for the Foundational Element: 1-2 weeks prior to launch
· Launch of the Foundational Elements: Morning of the Foundational elements launch, includes details for beginning the first element
· Transition between Foundational Elements: At each transition
· Community Huddle Absences
· Completion of the WiLearn YJ Program

Supervisors need to forward relevant emails to designated coach or training supervisor, as applicable. A “coach” can be a lead staff who is supporting the learner. 
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YJ WiLearn Program Professional Development Plan Template: Used only for those who are enrolled in WiLearn YJ. This template guides planning for training and tracks training during WiLearn YJ and beyond.

Training Schedule Overview: Provides a sample of the ideal sequence of training for new YJ professionals that includes WiLearn YJ, Basic Intake, YASI and Youth Justice Philosophy and Case Process. 

Pre-Service Resources: 
· Pre-Service Module Descriptions and Length
· Pre-Service Web-Based Modules On-the Job Application Activity Workbook (“Pre-Service Workbook”)

Foundational Elements Resources:
· Introduction to the Foundational Elements Video
· Foundational Elements Workbooks

WiLearn YJ Foundational Elements for Supervisors & Coaches Curriculum
A curriculum package of all online learning packets for the Foundational Elements for supervisors or coaches to review on PDS Online. There is no training credit and only contains all online learning packets. They are sequenced in the same order that learners will navigate them. Use the workbooks as you review.
· At this time, access to the curriculum is limited to supervisors or coaches who have a learner enrolled in the WiLearn YJ Program. Email yjtraining@wcwpds.wisc.edu to request assignment to the curriculum. Indicate your learner/cohort number.

WiLearn YJ Foundational Elements Descriptions, Learning Objectives, and Behavioral Indicators 
This document compiles the information for each Foundational Element. Behavioral Indicators are not assessed as part of WiLearn YJ and not meant to be a checklist, but provided to help assist supervisors. They are meant to reflect behaviors that may be observed at the end of WiLearn YJ, including their onboarding experiences and additional supervisory support. Page 5 at the end of this packet. 
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Tracking Tools for Learner Progress of Foundational Elements in PDS Online
· Demo Video (3 minutes) https://btnt.short.gy/OoBk4E                          
· [bookmark: _Hlk135594692]WiLearn YJ Foundational Elements Sections At-A-Glance document: This document compiles the list of online learning packets, activities, and Community Huddles from each of the Foundational elements Workbooks. Page 10 at the end of this packet
· WiLearn Community Huddle Readiness document lists percentages supervisors can use for quick reference on whether the learner is completing work prior to the community huddles or falling behind, which may assist in balancing workload and onboarding. I Page 12 at the end of this packet. 

Learning Promotion Tool:
This is a tool developed to assist supervisors in recording observation of skills demonstrated by the new learner. It is best used as a communication tool that promotes planning around ongoing skills development and support needed. This tool was developed to be flexible to meet supervisor’s needs and can be adapted accordingly. PDS recommends observation of the new professional’s skills at least once during the first 6 months on the job, understanding that not all training will be complete. More observations and regular feedback are encouraged. See the website and tool for more information. 
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Summary: Supervisors are asked to take an active role in preventing community huddle absences to the extent possible. Missing huddles is a loss for the learner and cohort, may create barriers keeping up with the cohort pace, and creates additional work for the supervisor (or designee). Some absences are unexpected and unavoidable, therefore we have a process that will allow a learner to stay aligned with their cohort if an absence occurs. If a learner needs to miss multiple or a series of huddles for their cohort, we should consult to determine if another strategy would better support the learner, such as moving to the next cohort.

Process: When absences occur or are requested, supervisors will receive two emails. The first email includes the learner and supervisor documenting the request and outlining the process and timeframes for replicating the community huddle within the agency. The second email is to the supervisor only with the specific materials needed.

Replicating the huddle can be done with the supervisor, coach, seasoned CPS staff, mentor, agency training support staff, etc. These resources vary within agencies. 

Instructions and a Guide for the missed huddle will be provided to the supervisor. Preparation is needed. The learner needs to complete the assigned packets and activities prior to the huddle.
· For unexpected absences, the Guides and materials will be emailed promptly.
· For expected absences in the future, the Guides and materials will be emailed closer to the huddle date. 

Timeframes: Make-up huddles are typically requested within one week of the missed huddle. The email will include timeframes to assist in managing the absence while keeping the learner on track with their cohort. These timelines are individualized and account for the specific huddle, learner’s time away, and how the absence impacts workload for the next huddle. Contact us if you need additional time. 

Example of email you will receive:

LEARNER has requested to miss / has unexpectedly missed  SPECIFIC HUDDLE on DATE.
In order for the learner to be marked complete for the required Community Huddle, we will ask you to replicate the Community Huddle experience as much as possible within the agency. This will require preparation and facilitation by the Supervisor (or designated agency coach or seasoned CPS professional) and use of a Guide provided with alternate or modified activities and discussion questions. 

Overview: 
1. Since the learner spends a significant amount of time working independently through the online learning packets, this Community Huddle provides opportunities for rich discussion and sharing, active debriefing, and applying what they have learned.
2. The Guide will be emailed to the supervisor in advance of the missed huddle and used to facilitate the Community Huddle session with the learner. Agency coaches or seasoned CPS professionals may be used at the supervisor’s discretion to facilitate all or parts of the Community Huddle with the learner or may be engaged in a group conversation to provide a sense of “community” around the topic and provide other perspectives. 
1. The Community Huddle code will be provided to the supervisor to give to the learner to enter in PDS Online following the session so that the learner can unlock the next set of packets accordingly. This helps the learner stay on track and be prepared for the next Community Huddle with their cohort. 
1. The supervisor will email confirmation to yjtraining@wcwpds.wisc.edu that the Community Huddle has been completed and WCWPDS will give credit for completing the huddle. 
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Culturally Responsible Practice

In this element we review the cultural competence standards that guide our practice, explore ways that cultural differences and biases can impact our practice, and discuss strategies to work with families in a culturally responsible manner.

Upon completion of this course, the professional will be able to:

Learning Objective: Identify and manage personal cultural identity, preferences, and biases as they arise in child welfare practice and services.
Behavioral Indicator(s):
· Manage their own cultural identity, preferences, and biases as they arise in child welfare practice and services.
· Manage their implicit and explicit biases.

Learning Objective: Review and discuss what the National Association of Social Workers (NASW) cites as the ethical responsibility in providing culturally competent services.
Behavioral Indicator(s):
· Provide culturally responsible services based on the NASW Standards.

Learning Objective: Apply the four tenets of Cultural Humility for child welfare practice and child welfare professionals.
Behavioral Indicator(s):
· Apply the four tenets of Cultural Humility to their work with families.

Learning Objective: Identify ethnographic interviewing techniques to engage with culturally diverse families.
Behavioral Indicator(s):
· Use ethnographic techniques such as observation and consulting with those who understand the family to appreciate a family’s lived experience and engage in a culturally respectful manner.

Learning Objective: Practice preparing to interview for the family story.
Behavioral Indicator(s):
· Listen to “the family story” and use that information interviewing the family.

Learning Objective: Adopt an intersectional approach to the diversity of cultural groups and their history in Wisconsin when providing child welfare services to children and families in Wisconsin.
Behavioral Indicator(s):
· Acknowledge that parents are the expert on their identity.
· Acknowledge the challenges the family experiences due to the multiple identities they possess.
· Describe the demographics of their county and use that information to inform their work. Demographics include: culture/ethnicity, gender, age, income, wealth (homeownership, marital status), education, average size of household, etc.


Trauma Informed Practice

In this element we explore how families experience trauma, discuss strategies to recognize the signs of traumatic stress, and identify tools to help regulate distress using trauma informed practices.

Upon completion of this course, the professional will be able to:

Learning Objective: Recognize symptoms of traumatic stress within a developmental and cultural context.
Behavioral Indicator(s):
· Recognize general symptoms of traumatic stress--fight/flight and freeze/shutdown.

Learning Objective: Explain how trauma impacts child development and adult functioning, including self-regulation, ability to trust, and healthy self-concept.
Behavioral Indicator(s):
· Explain 2-3 ways that traumatic stress might affect child development.
· Explain how historical, racial or other sociocultural trauma may affect child development.

Learning Objective: Describe and identify physiological and psychological responses to distress, fear, and trauma.
Behavioral Indicator(s):
· Describe physiological and psychological responses to distress, fear and trauma.

Learning Objective: Practice techniques that support the professional in regulating their own distress so that they can engage in a trauma-informed and culturally responsible manner.
Behavioral Indicator(s):
· Explain and demonstrate the “regulate, relate, reason” process for responding to distress.

Learning Objective: Demonstrate effective strategies and practices that regulate distress in others, promote resiliency and prevent re-traumatization.
Behavioral Indicator(s):
· Explain and demonstrate the “regulate, relate, reason” process for responding to distress.

Learning Objective: Recognize the trauma experienced by families based on their involvement in the child welfare system and identify strategies to help reduce these trauma stressors.
Behavioral Indicator(s):
· Explain how involvement with the child welfare system can induce trauma.
· Explain and demonstrate 2-3 strategies for reducing stress/trauma associated with child welfare involvement.
· Identify 2-3 strategies for mitigating historical, racial or other sociocultural trauma.


Engaging Families 

In this element we examine and apply the Six Principles of Partnership, discuss the importance of effective engagement to develop a trusting relationship with the families with whom we work, and explore how our judgements and biases impact the helper-authority continuum in our work with families. 

Upon completion of this course, the professional will be able to:

Learning Objective: Employ family centered, strength-based, culturally responsible engagement strategies to begin to build a working partnership with children and families.
Behavioral Indicator(s): 
· Use empathic listening techniques to validate family members’ experiences, ensure that the child/family understands conversations, and to gather information.
· Utilize exploring skills to solicit all perspectives and encourage the family to tell their story.
· Ask open-ended and/or strengths-based questions.
· Recognize and actively explore child, youth, and family strengths. Utilize family strengths in service and case planning.

Learning Objective: Describe the personal and relational barriers to partnership with families and determine methods to overcome these barriers.
Behavioral Indicator(s): 
· Actively withhold judgment while gathering information.
· Identify how expectations, assumptions, and beliefs become perceptual filters in how we view others.
· Recognize that resistance is natural in child welfare situations and identify ways resistance might be displayed in a family’s behaviors.
· Demonstrate techniques for overcoming resistance and increasing a family’s power during interactions such as recognizing strengths, validating the resistance a family feels, and giving them choices when possible.

Learning Objective: Practice techniques that reflect the core conditions of engagement (respect, empathy, genuineness, competence) and the Six Principles of Partnership. 
Behavioral Indicator(s): 
· Practice techniques that demonstrate respect, empathy, genuineness, and competence with the child, youth, and/or family.
· Demonstrate a commitment to partnership as a process that requires time and investment by the child welfare professional. 
· Demonstrate principles that everyone has strengths, is an expert on themselves, can make positive change, deserve to be heard, and desire respect.

Learning Objective: Modify their engagement strategies based on what each person and family need to feel respected and empowered in the child welfare process.
Behavioral Indicator(s):
· Apply critical thinking and creativity to adjust engagement strategies to the individual and/or family served throughout child welfare process.


Case Practice with American Indian Tribes

In this element we explore the impact of historical trauma and loss on Native American families, review ICWA and WICWA requirements, and discuss ways to strengthen our practice with Indian children, families, and tribes.

Upon completion of this course, the professional will be able to:

Learning Objective: Review the concept of historical trauma as it specifically relates to American Indian people.
Behavioral Indicator(s): 
· Identify the symptoms and features of unresolved historical trauma as it relates specifically to American Indian people.

Learning Objective: Recognize the Tiers of Trauma and how they impact American Indian families today.
Behavioral Indicator(s): 
· Explain what lead to the passage of the Indian Child Welfare Act.
· Identify how the Tiers of Trauma impact American Indian people today.
· Describe how the Tiers of Trauma could impact their practice with American Indian people.

Learning Objective: Examine how to work with American Indian families in a culturally responsible manner.
Behavioral Indicator(s): 
· Identify strengths of American Indian people based upon their cultural values.
· Identify the essential values for culturally responsible practice with American Indian people.

Learning Objective: Identify methods to engage tribal partners in building trusting relationships to offer culturally specific services to American Indian families.
Behavioral Indicator(s): 
· Consistently ask questions to assess for American Indian heritage for children served.
· Describe ways to work collaboratively with tribal partners.
· Access and use resources necessary to support their collaborative work with the 11 federally recognized Wisconsin Tribes.
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*List taken from each Foundational Element workbook pages, items completed in sequence. 

Culturally Responsible Practice
Element Sections
This element contains the following sections:
1. Prework for Community Huddle 1 – online content (45 minutes)
2. Community Huddle 1 – virtual session via Zoom (120 minutes)
3. Packet 1: NASW Code of Ethics and Application to Child Welfare Work – online content (45 minutes) 
4. Packet 2: Standards and Indicators of Cultural Competence and Cultural Humility – online content (20 minutes)
5. Prework for Community Huddle 2 – online content (20 minutes)
6. Community Huddle 2 – virtual session via Zoom (80 minutes)
7. Packet 3: Ethnography as a Tool for Understanding Context and Culture and Minimizing Bias – online content (90 minutes)
8. Packet 4: Application Activity – online module (35 minutes)
9. Community Huddle 3 – virtual session via Zoom (70 minutes)
10. Post-Test

Trauma Informed Practice
Element Sections
This element contains the following sections:
1. Prework for Community Huddle 1 – online content (30 minutes)
2. Community Huddle 1 – virtual session via Zoom (90 minutes)
3. Grounding Activity 1 – online content (30 minutes)
4. Packet 1: Beliefs and Behaviors – online content (10 minutes) 
5. Packet 2: Exploring Different Stories – online content (20 minutes)
6. Packet 3: Barriers to Engagement – online content (20 minutes)
7. Packet 4: The Disruption of Childhood Development – online content (50 minutes)
8. Packet 5: Impact of Childhood – online content (30 minutes)
9. Grounding Activity 2 – online content (10 minutes)
10. Packet 6: Feeling Safe, Soothed, and Seen – online content (10 minutes)
11. Packet 7: Sociocultural Trauma – online content (25 minutes)
12. Grounding Activity 3 – online module and on-the-job application (15 minutes)
13. Community Huddle 2 – virtual session via Zoom (85 minutes)
14. Packet 8: Journey to Engagement: Regulate – online content (25 minutes)
15. Packet 9: Journey to Engagement: Relate – online content (20 minutes)
16. Packet 10: Journey to Engagement: Reason – online content (20 minutes)
17. Culminating Activity – online content (30 minutes)				
18. Community Huddle 3 – virtual session via Zoom (95 minutes)
19. Post-Test


Engaging Families
Element Sections
This element contains the following sections:
1. Prework for Community Huddle 1 – online content (30 minutes)
2. Community Huddle 1 – virtual session via Zoom (90 minutes)
3. Packet 1: Everyone Needs to be Heard – online content (45 minutes) 
4. Packet 2: Everyone Desires Respect – online content (40 minutes)
5. Packet 3: Everyone has Strengths – online content (30 minutes)
6. Community Huddle 2 – virtual session via Zoom (120 minutes)
7. Packet 4: Judgments Can Wait – online content (45 minutes)
8. Packet 5: Partners Share Power – online content (20 minutes)
9. Packet 6: Partnership is a Process – online content (20 minutes)
10. Culminating Activity – online content (30 minutes)
11. Independent Study – online module and on-the-job application (50 minutes)
12. Community Huddle 3 – virtual session via Zoom (110 minutes)
13. Post-Test

Case Practice with American Indian Tribes
Element Sections
This element contains the following sections:
1. Prework for Community Huddle 1 – online content (10 minutes)
2. Packet 1: History and Historical Trauma – online content (90 minutes) 
3. Community Huddle 1 – virtual session via Zoom (80 minutes)
4. Grounding Activity – online content (30 minutes)				
5. Packet 2: Cultural Responsibility with American Indian Families – online content (30 minutes)
6. Community Huddle 2 – virtual session via Zoom (120 minutes)
7. Post-Test
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Supervisors tracking progress of the Foundational Elements can use the following percentages to determine where the learner is at in their online learning packets. These percentages are the benchmarks for each stopping point prior to a community huddle. 

Culturally Responsible Practice
15%: Ready for first community huddle
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72%: Ready for third community huddle
86%: Ready for post-test

Trauma Informed Practice
15%: Ready for first community huddle 
43%: Ready for second community huddle 
72%: Ready for third community huddle 
86%: Ready for post-test

Engaging Families
15%: Ready for first community huddle 
43%: Ready for second community huddle 
72%: Ready for third community huddle 
86%: Ready for post-test

Case Practice with American Indian Tribes
34%: Ready for first community huddle 
67%: Ready for second community huddle 
84%: Ready for post-test


WiLearn Learner Progress Tutorial video (3 min): https://btnt.short.gy/OoBk4E     
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